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Abstract 
This study investigated the potential for using collaborative learning spaces for the 
development of résumé writing knowledge and skills in higher education students. 
Utilising a collaborative learning environment, 227 students from a mix of programs 
and year levels participated in one of 24 workshops centering on a technology 
supported, shared review and reflection approach to résumé construction. It was 
concluded that use of technology supported collaborative learning spaces has the 
potential to be a valuable, innovative approach for the delivery of career management 
related skills in higher education.        
Keywords  
Collaborative Learning Spaces, Career Development Learning, Résumé Development.  
INTRODUCTION 
Collaborative Learning Spaces (CLSs) within higher education are revolutionising the 
learning experience of students now and into the future (Beichner and Cevetello, 
2013). Queensland University of Technology (QUT) Careers and Employment unit has 
recently completed a trial run on the use of the CLS approach to the delivery of résumé 
coaching workshops to students. This practice brief aims to share the results of the 
trail with career development practitioners who may be interested in an alternative to 
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the traditional lecture or tutorial session approach to the delivery of careers related 
information and/or who may be looking to embrace new technology and CLS 
utilisation in order to increase student learning, engagement and motivation.  
Reflection and discussion is a highly effective tool for achieving set tasks within 
collaborative learning spaces because students, in taking control of their learning are 
more engaged and motivated to succeed (Ames, 1992; Douglass and Morris, 2014). 
Further, Bennett (2007, p. 17) as a result of his research noted “(s)pace designs that 
acknowledge the social dimension of… learning behaviours and that enable students to 
manage socializing in ways that are positive for learning are likely to encourage more 
time on task and more productive studying”. Using the CLS and innovative learning 
technology pedagogical approach to drive student interaction has proven to be very 
effective as both a teaching medium and an engagement strategy for university 
students. Adapting teaching strategies to the next generation of highly digitalized 
students with strong peer to peer collaboration is not new within higher education 
(Trigwell, 2010), however this method of teaching appears not to be widely adopted by 
Australian higher education based Career Services units at present.  
Up until 2012, QUT’s Careers and Employment unit’s approach to the delivery of 
career management related skills to students took the form of either a lecture/tutorial 
format to a discrete cohort (year level, course/unit) of students, or in workshops 
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within a computer suite where students were attended to individually. Since that time, 
the Careers and Employment Service has taken the opportunity to redevelop its 
résumé coaching approach. This was primarily in response to two factors: firstly in 
reply to results of a student survey (QUT, 2012) highlighting the demand for an 
increase in the frequency of résumé writing workshops; and secondly the availability of 
a recently installed CLS system within the university’s new $230 million Science and 
Engineering Centre on QUT’s Gardens Point Campus. Rather than deliver résumé 
writing sessions en masse to students via the traditional lecture/tutorial, or within the 
standard computer suite where each participant worked in isolation, the careers unit 
looked to the CLS approach which centres around small groups of students engaged in 
collaborative learning (Dillenbourg, 1999). This approach enables students, from 
different disciplines, nationalities and/or year levels, to work together reviewing each 
other’s résumé with guidance in the process being provided by a facilitator or, as in 
QUT’s case, a Career Counsellor.  
The workshop focused on three core areas of the résumé: Learning how to write a 
tailored Career Profile or Career Objective; How to sell Employment History; and How 
to Articulate Transferable Skills. In addition to these three areas students were 
provided with an overview of writing a Skills Based résumé (for students with 
minimal/no employment experience, Functional Style of résumé (for students with 
3 
 
  
significant employment experience) and the traditional corporate vs creative résumé 
(for the creative industries students working in, for example graphic design). 
PURPOSE 
This paper reports on the completion of a three semester length trial of CLS use in the 
delivery of “effective résumé writing” sessions for QUT students. As a result of this 
trial, further evaluations and reviews will be conducted and subsequent changes made 
to QUT Careers and Employment’s overall strategy of using CLS for the delivery of 
other career development related workshops. 
METHODOLOGY 
QUT’s CLS system is housed in a medium sized teaching space and comprises 10 
learning stations and one facilitator station connected via computer technology. The 
learning stations are equally spaced along two opposite walls of the room with each 
station made up of a bench surrounded by 6 chairs. A 47 inch touchscreen computer, 
running Windows 8 software, is attached to the wall at the end of each bench. 
Students seated at the bench are able to upload documents onto the screen and 
interact with the technology directly via the screen. In addition, the CLS technology 
enables the instructor to control all touch screens in the room in three ways: 1) by 
sending an image on the lectern computer to all station screens; 2) sending an 
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individual station screen’s image to ALL groups: and 3) sending one station’s screen 
image to another station for comparison. This series of screen distribution 
combinations enables the sharing of class or group generated examples in real time 
with all or any combination of students.  
Students from multiple disciplines and nationalities wishing to attend one of the 
résumé writing workshops were required to register their attendance.  Upon entering 
the CLS students were asked to select and take a seat at one of the 10 benches. Each 
bench made up a group with each group comprising 6 students. After information on 
the purpose of the session, use of the technology and an outline of the general layout, 
value and purpose of the résumé from the facilitating Career Counsellor, students 
were instructed to take turns uploading their résumé onto their station’s screen. Then, 
as a group, students were asked to discuss and provide constructive feedback on each 
other’s résumé. In order to maximise student use of current technologies, they were 
encouraged to use their smart devices in order to research and investigate the range of 
résumé layouts and designs available on-line and discuss any stand out features that 
may be applicable to their own documents.  
A total of 24 workshops in the CLS mode were held over 3 Semesters (Sem 1 and Sem 
2, 2013 and Sem 1, 2014), with 227 students taking part. A mixed methods research 
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approach (Berg, 2004; Creswell, 2009) was used to capture student reactions to the 
use of the interactive learning spaces approach to the delivery of the résumé writing 
workshops. At the conclusion of each workshop session participating students were 
asked to complete an evaluation form comprising 12 questions – 10 qualitative in 
nature requiring a score on a five point Likert scale (1 -poor to 5 -excellent); one  
requiring either a “yes” or a “no” response; and one seeking written feedback). 
In order to gain an indication of the apparent effectiveness of the CLS approach to 
résumé development students were asked at the conclusion of the workshop to 
indicate via 5 point Likert scale (1=Poor, 3=Good 5=Excellent) their perceived pre and 
post workshop level of ability in the areas of: 1) writing a career objective; 2) 
marketing their employment history; and 3) articulating their employability skills.   
The makeup of the questions were designed to determine the effectiveness of the 
learning spaces approach in student learning as well as to better understand the 
purpose for and basis of a well-constructed résumé. Students were informed that the 
completion of the feedback form, that was provided upon arrival at the workshop, was 
voluntary.  
RESULTS SUMMARY 
• 188 evaluation forms were received resulting in a response rate of 82.82%. 
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• Of the 188 evaluation forms 20 were partially completed. 
• 100% (188 out of 188) of respondents indicated a satisfaction rating of “good” 
and above for the presentation. 
• 98.4% (185 out of 188) of respondents indicated that they would recommend 
the presentation to other respondents. Three respondents did not answer this 
question.  
• 98.4% (185 out of 188) of respondents rated the experience as “positive”. One 
respondent did not answer this question. 
• 93.1% (175 out of 188) of respondents surveyed indicated that their “‘résumé 
‘had improved’. Seven respondents did not answer this question. 
• 95.7% (180 out of 188) of respondents surveyed reported that the “group 
discussion contributed to their learning”. Three respondents did not answer 
this question. 
• 92.5% (174 out of 188) of respondents “found peer learning and peer feedback 
helpful”. One respondent did not answer this question. 
• 78.7% (148 out of 188) of respondents showed a preference for “Collaborative 
Learning Spaces” over “lecture style” in the delivery of this workshop. Two 
respondents did not answer this question. 
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In addition, an analysis of responses to questions associated with the apparent 
effectiveness of the CLS approach to résumé development showed a very clear 
perception of an increased ability in respondents to write a Career Objective, and to 
market their Employment History and Transferable Skills. This is illustrated by the 
graph in Figure One.  
 
Figure 1 indicates that respondents had an increased perception of their ability to: 
• Write a Career Objective before the workshop at 34% to 95.8% after the 
workshop. 
• Market Employment History before the workshop at 54.8% to 97.3% after the 
workshop. 
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• Articulate Transferable Skills before the workshop at 36.7% to 96.7% after the 
workshop. 
• (Note: the reported percentages were calculated by adding responses “Good” 
to “Excellent” which corresponds to ‘3, 4 and 5’ on the ‘1 to 5’ Likert scale. As 
no further evaluation was undertaken to verify that change has taken place 
these results have been taken as student’s perception of an increased ability – 
rather than actual ability). 
The last question in the survey afforded participants an opportunity to provide 
comments regarding the presentation and/or how QUT could improve the 
presentation. A representative cross section of responses received has been provided 
below as an illustration: 
“Peer feedback I find is always valuable. Having people in the same situation 
allows you to learn off each other’s strengths and weaknesses.” 
“Well structured and good feedback given over resumes” 
“It was very helpful and the group/peer reviews helped tremendously. Lecture 
at the start was a good guiding point.” 
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“Provided useful skills & info to make a resume standout more from a crowd of 
applicants. I got very useful feedback from the session.” 
“Appreciative of feedback, great insight into what recruiters look for.” 
“This is the second time I have attended (twice in a row) a very good session 
and excellent development of my CV” 
“Good presentation and discussion. Would love regular peer assessment groups 
too. (book a space, have résumé critiqued, go to session).” 
“It was useful to get various opinions and have people notice things I haven't 
previously.” 
“Well presented, I have a new understanding of how to develop my résumé and 
am hopeful that this will assist me in finding graduate work.” 
“...valued the collaborative approach to this workshop.” 
“It was quite a good learning session – it will make me improve my résumé 
writing skills.” 
“Was a treat to talk to others, get feedback and meet new students in 
workshop.” 
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“Great feel, team working together, constructive, positive feedback.” 
“Very good to have feedback from others.” 
“Loved the small groups.” 
“Was a great format for learning and very beneficial to myself personally. I 
would definitely 'recommend this to others.” 
“Fantastic presentation. Would definitely do this again towards the end of my 
degree. Loved the style of the presentation.” 
“Presenter was very helpful and experienced.” 
“Good to see students applying to other industries but would be better if we our 
group were   IT students.” 
“Great presentation delivered well and consistently. Highly valuable to job 
seeking.” 
“Have more classes like this.” 
“Really appreciate the intro and discussions. Thank you.” 
 “Very Helpful!” 
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 “Extremely helpful presentation. Group work was even more helpful.” 
A small number of respondents provided suggestions for change in order to increase 
student engagement, enjoyment and the overall student experience. A sample of the 
feedback is provided below: 
 “It was good my group could have been a little more engaged.” 
 “Maybe provide some sample résumé for us to work with.” 
“Specialised résumé workshops for each faculty, such as law to provide detailed 
information regarding what to include, not to include. Emphasise that students 
should be prepared - bring a résumé they intend to send to employers, not a 
résumé rough draft.” 
 “Great for getting some more ideas about the CV, would have liked to hear 
more about what employers recruiters are looking for in CV.” 
 
LIMITATIONS 
A limitation of this study is the way in which the participants were evaluated, with an 
assumption that the participants have already experienced the alternative lecture style 
delivery, and therefore, were in a position to indicate on which was the preferred 
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option. Another was the evaluation process using of the one form, asking students on 
completion of the workshop to complete – perhaps a pre-workshop survey and post 
evaluation survey would have presented the researcher with alternative data. 
If data was collated in this study along with data from a ‘control group’ using the 
traditional lecture style format, would this have indicated a clear preference for 
collaborative learning spaces? Further detailed studies were not conducted after the 
evaluation forms were collated. It is recommended that further research is undertaken 
from the participants attending the workshop to more accurately capture the session’s 
impact or behavioural changes. 
DISCUSSION 
Overall it appears that use of the CLS + supporting technology approach to teaching 
the layout, purpose and value of résumés was well received by those students who 
took part in the study. Feedback from the survey and anecdotal evidence from 
observing the sessions indicate that respondents were quick to adapt to the 
technology of collaborative learning spaces. 
As a result of these early workshop evaluations, subsequent workshops have included 
an activity to search for résumés on ‘Google Images’ to find examples that caught the 
groups attention, each group was asked to outline what they liked / did not like about 
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the visual style, layout, structure and content for discussion. Responses were discussed 
and elaborated upon with the assistance of the facilitator. 
This activity works very well with the CLS technology where for smaller groups (below 
15) this can be managed easily using the CLS technology and for larger workshops of 
up to 60 students the facilitator would use the CLS system to ‘lock down’ all computers 
and share one example résumé either from the lectern or alternatively one student 
group’s computer, with all computer screens, enabling all students to see the 
exampled résumé clearly.  
Anecdotally, students have been quick to participate in the group work. In a peer to 
peer environment through the CLS students are placed at the centre of learning and as 
such appear to have less hesitation in providing ideas and inputs into groups than, say, 
the same workshop delivered in a lecture style format. From the student perspective, 
receiving feedback from peers from other nationalities and disciplines has enabled an 
environment to share and reflect local, international and discipline specific practices.  
A negative aspect to students providing peer to peer feedback may occur when, faced 
with an inadequate résumé, students may feel obliged to give positive feedback for 
fear of hurting the owner’s feelings. As a strategy to combat this, care was taken at 
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latter workshops to outline how students can provide constructive feedback through 
an emphasis to look for both areas that stand out and areas for further development.  
CONCLUSION 
The purpose of this study was to explore the potential of using collaborative learning 
spaces as an innovate approach for developing résumé writing knowledge and skills in 
higher education students. Based on this study, students have a positive acceptance of 
the CLS environment plus collaborative learning approach to the development of 
résumé writing skills.  
Students have consistently indicated a growing preference for peer feedback and 
blended-learning incorporating online, interactive with face to face teaching (Roberts, 
2005). This study has demonstrated that as a result of working in CLS environment, 
résumés can be delivered effectively in large scale (up to 60 students) whilst providing 
each participant with peer feedback, peer review and individual time with an 
instructor to develop résumé construction skills. 
The value of the style of instruction outlined in this paper is scalability. Both small and 
large groups can have the opportunity to explore a number of options as to the 
construction of their résumé in this environment, whereas in a lecture style format, 
even with effective facilitation, the options presented can be limited. With this style, 
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time can also be allocated to provide and receive feedback and make changes within 
the groups. This approach to teaching can potentially lead career development 
practitioners to review traditional methods of delivering career development learning 
activities. Technology-rich learning environments (aka Collaborative Learning Spaces) 
are increasing in high schools and universities across Australia (Baker, 2009). This 
method of delivery has the potential to reshape the landscape for the presenting of 
career development through the innovative use of technology to increase student 
engagement, motivation and satisfaction. 
As Collaborative Learning Spaces continue to expand in Independent Schools, Private 
Schools, TAFE’s and Higher Education this innovative approach may prove to be 
invaluable in reaching a wider audience of students, as well as using technology 
adapted for traditional career development programs, thereby ensuring engagement 
and quality outcomes for the next generation of students.   
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